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Provincial Assessments 

 School 

(%) 

2014-15 

Board (%) 

2014-15 

Literacy Assessments   

Grade 8 Provincial   

Reading 66% 76% 

Grade 10 Provincial   

Reading 69% 79% 

Writing - Ideas         62% 72% 

Writing - Organization                       51% 65% 

Writing - Language Use                         57% 66% 

Writing - Conventions                      47% 65% 

   

Math Assessments   

Grade 8 Provincial   

Mathematics 58% 58% 

Grade 10 Provincial   

Mathematics 33% 69% 

Mathematics At Work 43% 51% 

 

The data in this table reflects the percentage of students who performed at and above provincial 

expectations. For math overall, reading overall, and writing (four areas) students received a score of 1 

(below expectations), 2 (approaching expectations), 3 (at expectations) or 4 (above expectations). These 

percentages are the levels 3 and 4 combined.”  

 

Graduation Rates 

School Year Rate 

2014-2015 91% 

Destination after High School Rate 

Community College 50% 

University 25% 

Other Education or Training 13% 

Join Work Force  8% 

Unknown  5% 

 

 

 



The 2014-15 school year has been a year of exploration because we are in Year 1 of the Continuous 
School Improvement cycle.  More specifically, this means that, as a staff, we examined both qualitative 
and quantitative data to see where the strengths and challenges lie for our school community.  Through 
this process, we have arrived at two goals that we will be pursuing as areas for growth.  They are:  

1. To improve student achievement in mathematical problem solving. 
2. To improve student achievement in comprehension, with a focus on critical thinking. 

Much of the time spent in PLCs and professional development days has been focused on analyzing and 
interpreting assessment and survey results, leading to the development of a plan to address these areas 
of need. 
 
During the past school year, our staff has engaged in a number of professional learning opportunities on 
professional development days, in professional learning communities (PLCs) and at staff meetings.  One 
of the highlights was a two-day session that a number of teachers were able to attend with Dr. Jane E. 
Pollock.  The focus of the two days was building on the work done previously in planning lessons for 
enhanced learning, and to investigate thinking skills and how these processes improve student learning.  
From this opportunity arose the work of two teachers with teachers from another school to co-create 
lessons and to share these with their students and Dr. Pollock. 
 
The focus of Math PLC has centered on teaching students through problem solving.  Based on results 
from previous internal and external assessments, the area that seemed to require the greatest 
improvement was solving higher level problems.  We have investigated the work of a number of different 
experts in this field and have discussed strategies to implement in the classroom.  Some of these 
strategies require using a more inquiry-based approach, where students to use their skills to solve 
problems and then summarize how they arrived at their solutions.  This is a shift from the traditional 
model, which was more one of providing the students with the strategy or the knowledge to complete the 
problem and then have them practice.   
The work of the ELA PLC has focused on enhancing students’ ability to comprehend texts that they are 
reading.  This is an area of focus that transcends all areas of school and, as demonstrated through the 
analysis of internal and external data collected over the past few years, students find this area particularly 
challenging.  As a group, we have examined our assessment practices and have researched different 
formative assessment strategies.  We have begun implementing those practices that make sense for our 
students.  Our next steps include looking at our methods of questioning in classes to ensure we are 
allowing enough time for students to comprehend what we are asking them and that they are able to 
generate questions for their own learning needs. 
 
We have begun the journey of exploring culturally relevant teaching and practice.  This involves becoming 
aware of the diversity of our school community, as well as recognizing the need to be sensitive to the 
unique situation each student brings to the learning experience.  So far, we have explored professional 
literature on this subject and have examined our own lesson planning to ensure the goals of our lesson 
take into account the outcomes of our courses and that they are inclusive of all students in the classroom. 
 
As the year unfolds, teachers are looking forward to continuing work of CSI to increase student 
engagement and ultimately achievement at MRHS. 
 

 

 


